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/\ l Y Council for the
Accreditation of
‘LJ Educator Preparation

PREFACE

The Council for the Accreditation of Educator Preparation (CAEP) made a
commitment in 2016 to develop a revised accreditation process. We have been
fortunate to hear from educator preparation program faculty and administration,
participants in CAEPCon sessions, members of the Accreditation Council, and our
board members about ways to improve CAEP’s procedures. This CAEP Handbook:
Initial-Level Programs 2018, has been designed for you, the educator preparation
provider (EPP) team, for guidance on how best to make your case for meeting the
CAEP Standards for Initial Programs. We are laying out a unified accreditation process
in a streamlined fashion, eliminating redundancies and providing greater clarity.

You will note that Standard 5 is presented first, with Standards 1-4 following in
sequence. Standard 5 appears in this position to signify its unique role in CAEP’s
Accreditation Standards. The Quality Assurance System described in Standard 5
provides evidence of candidate and completer outcomes that is essential for
continuous improvement.

We also provide clarity on what it means to meet Standard 1. This standard is
constructed around specialized content and pedagogical content knowledge as well
as the skills to apply this knowledge with all P-12 students. In addition, the handbook
specifically addresses how the CAEP cross-cutting themes of diversity and applications
of technology are woven throughout the CAEP Standards and it provides you with
guidance on how to address these themes in your self-study report.

This handbook is meant to inform you and your colleagues, as an EPP team
conducting an accreditation self-study of your programs and preparing the self-study
report at the initial-licensure level. As part of the development of this resource CAEP
sought input from EPPs during March, 2018. CAEP Staff have thoroughly reviewed the
comments and made adjustments in this final version.

Christopher A. Koch
President

May 2018
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CAEP HANDBOOK: Initial-Level Programs 2018

The CAEP Handbook: Initial-Level Programs 2018 is designed as a resource to be used by educator
preparation providers (EPPs) conducting self-studies and writing self-study reports for accreditation at
the initial-licensure level. It is linked, explicitly, to CAEP Standards for Initial-Licensure Programs adopted
by the Board of Directors in August 2013 and amended in June 2016.

CAEP’s accreditation procedures link standards and their components together with rigorous evidence.
The combination creates an outcomes- and evidence-informed process that investigates the health of
quality assurance systems to nurture continuous improvement and innovation. The CAEP Standards for
Initial-Licensure Programs and the accreditation procedures emphasize effective clinical preparation in
partnership with P-12 schools and districts, thus providing relevant experiences to address employer
needs. They call for selection of capable and diverse candidates and continuous monitoring of candidate
progress, providing support when needed, to ensure successful completion. And they call for
proficiencies in the content knowledge candidates are preparing to teach and in candidate abilities to
apply that knowledge effectively. The driving focus is the results—teachers who are prepared for
classroom practice and who ensure effective opportunities for our nation’s diverse P-12 student
population.

Although this handbook includes excerpts and references to the 2013 CAEP Standards for Initial-
Licensure Programs and to accreditation policy, changes are made from time to time in CAEP Standards
and policies. These changes often have a direct effect on procedures that will guide accreditation
reviews and decisions. EPPs and states will want to ensure they stay abreast of such changes, which can
be found at CAEP’s website.

CAEP publishes a number of guidance documents including, but not limited to the CAEP handbooks and
assessment frameworks, which provide EPPs with additional information on the process and criteria
used in the evaluation of evidence. In any section of this document that references or quotes CAEP
bylaws, accreditation policy, or governace policy, the language of the ratified bylaws or policy shall
supersede the language contained in the handbook.

A. Scope of Accreditation, Initial-Licensure Programs

Accreditation Policy Overview

Accreditation Policy Section Ill: Scope of Accreditation establishes the scope of accreditation for Initial-
Licensure Programs. The policy, with an excerpt from its introductory paragraph, reads as follows:

Section lll. Scope of Accreditation

[excerpt] The scope of CAEP's work is the accreditation of Educator Preparation Providers (EPP)
having programs leading to certification/licensure,! bachelor's, master's, post-baccalaureate,
and doctoral degrees in the United States and internationally. CAEP reviews the following:

1 States use different terminology for licensure and certification.
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1. All specialty licensure areas that prepare candidates to work in preschool (4 years and
above) through grade 12 settings and lead to professional licensure, certification, or
endorsement.

2. Programs designed for the preparation of educators for employment in P-12
schools/districts for which the state or country requires national or state program
review.

Policy 3.01 Initial-Licensure Programs

[Excerpt] Initial Programs are defined by CAEP as programs at the baccalaureate or post-
baccalaureate levels leading to initial licensure, certification, or endorsement that are designed
to develop P-12 teachers...

Guidance

EPPs seeking accreditation submit self-study reports describing their accomplishments using the 2013
CAEP Standards (as amended, June 2016) for Initial-Licensure Programs.

B. Preparing For and Writing a Self-Study Report

Accreditation Policy Overview

Accreditation Policy Section V. Accreditation Process describes steps that make up the CAEP
Accreditation process, including the submission of a self-study report (SSR) containing the EPP’s
evidence of meeting CAEP Standards, components and cross-cutting themes, and, for EPPs seeking
continuous accreditation, evidence that any previously identified areas for improvement or stipulations
from a prior accreditation decision have been addressed.

Policy 5.03 Self-Study Report (SSR)

At least nine (9) months prior to its scheduled site visit, an EPP submits a self-study report to

CAEP. The site team reviews the SSR and provides feedback to the EPP through a Formative

Feedback Report (FFR). The EPP is allowed to submit an addendum to the SSR in response to the

FFR based on the feedback. The self-study report, formative feedback report, and addendum are

submitted to the site team for review. The self-study report presents the following:

a. Complete evidence for all CAEP Standards, components and cross-cutting themes

b. Complete evidence for the capacity areas identified by the U.S. Department of Education
(USED)

c. Complete evidence that each of these areas has been examined and evaluated in relation
to distance-education programs if applicable

Accreditation Policy Section Ill, Scope of Accreditation requires that an EPP with programs at both the
initial-licensure and advanced-level are to submit a single self-study report. If the SSR addresses
programs at both levels, the Accreditation Council will make two separate accreditation decisions for the
EPP—one at each level. The accreditation policy statements relative to a single self-study report are
quoted below. [NOTE: Language explicit to a single report with two decisions is in bold font.]
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Excerpt from Section Ill, Scope of Accreditation, introduction

EPPs with programs at both the initial-licensure and advanced-level are required to have all such
programs reviewed on the same cycle. The EPP will submit a single self-study report and
receive two separate accreditation decisions (one for initial-licensure and one for advanced-
level).

Policy 3.01 Initial-Licensure Programs

[Excerpt] ... All programs offered by the EPP that fall within CAEP’s scope must be submitted
in a single self-study report that addresses CAEP Standards for Initial-Licensure Programs.
First-time licensure areas beyond teaching that are limited to advanced level degrees for other
school professionals, such as reading specialists, are addressed in the section that follows.

See CAEP Handbook: Guidance on Self-Study Reports for Accreditation at the Advanced-Level for
additional guidance on submission of a single SSR.

Guidance

The self-study process is the mechanism through which you evaluate your programs and prepare your
case for accreditation. The process allows for focused reflection, includes steps for improvement, and
serves as a means of accountability to your stakeholders. A self-study report documents the results from
that process and demonstrates how you are meeting each of the five CAEP Standards, along with
diversity and technology themes. CAEP offers the following suggestions for how you might proceed to
conduct your self-study in relation to the CAEP Standards. Internally, you will engage collaboratively in
considerable work prior to developing the narrative for the self-study report outlining the program you
have designed and compiling the evidence in support of sufficiently meeting the five CAEP Standards.

B.1 Conducting self-studies

1. Review. You should study and understand the 2013 CAEP Standards for Initial-Licensure
Programs, including the accompanying components. Use the CAEP explanations and guidelines in
this document, refer to the glossary for definitions (see Appendix E and this URL:
http://caepnet.org/glossary), and access www.caepnet.org for the most up-to-date guidance on
evidence for the self-study report.

2. Inventory available evidence. Consider developing an inventory of the evidence currently used
on candidate and completer performance and other CAEP requirements. Note what evidence is
relied upon and used, what is not available or used, and what may still need to be collected.
Determine whether each assessment has undergone a review under CAEP’s Evaluation
Framework for EPP Created Assessments and, if not, undertake such a review. Information from
the assessment sufficiency review can help you determine what programs or practices you need
to improve.

3. Gather information, prepare evidence to be uploaded, draft tables to be completed, and review
the digital SSR template. Invest time in examining the evidence thoroughly. CAEP suggests that you
begin to categorize your evidence by the standards and components where they apply. You should
also refer to the digital template that has been established for you, reading through the labels that
appear there with cells to be filled in to compile the digital self-study report. The sections of the
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report include the following:

(I) Your overview. This contains your guide to the self-study report, including (a) the context
and unique characteristics; (b) description of your organizational structure, (c) your vision,
mission, and goals, and (d) your shared values and beliefs for educator preparation.

You are then asked to provide data and descriptions on:

e Your host institution regional or institutional accreditation [NOTE: If your host
institution is not eligible for regional accreditation, refer to accreditation policy 401.a.
If your EPP is located outside of the United States, refer to accreditation policy 401.a
and also 401.d found here: http://caepnet.org/~/media/Files/caep/accreditation-
resources/accreditation-policy.pdf?la=en];

e Each preparation program offered (name, enrollment, degree level, certification,
delivery mode, location and program review option) (Table 2);

e Atable on your EPP’s characteristics (Table 3);

e Atable detailing qualifications of clinical faculty (by degrees, specialty, assignment, P-12
licenses and experience) (Table 4); [NOTE: See glossary definition for school-based
teacher educator and university-based teacher educator]

e A “parity” table of curricular, fiscal, facility, and administrative and support capacity for
quality that is used to satisfy requirements of the U.S. Department of Education and is
completed by providing data relevant for your EPP that makes a comparison to a
comparative entity that you determine (Table 5);

¢ Your identification of the sites outside of the main campus or administrative
headquarters and the programs offered at each site that will be included in your
accreditation review (Table 6). This information, in combination with the table of
program characteristics, is used by CAEP staff and the lead site visitor to plan the site
visit, including the sites that will be visited by the site team;

e Alist of all the proprietary assessments that are used as evidence in the self-study
report, arranged by standard (Table 7); and

e You will be prompted to provide information about your EPP-created assessment
instruments (see Appendix D: CAEP Evaluation Framework for EPP-Created
Assessments).

(I1) The evidence and summary statement for each standard where you make the case that the
standard has been met. The template will indicate the number of characters that can be
inserted for each EPP summary statement. [NOTE: All of Part C of this handbook is
addressed to this section of the self-study report.] Standard 1 includes disaggregated data
by licensure area, and results from CAEP’s Program Review with Feedback, as supplemented
by the Specialized Professional Association (SPA) review with national recognition, or
relevant information from state review. Standard 1 also includes information on concepts
that need not be disaggregated by licensure area, in addition to program review licensure
data and review results.

(1) A description of your approach to the CAEP diversity and technology themes, with cross-
references to evidence relevant to explicit aspects of diversity and for applications of
technology appearing in CAEP Standards 1, 2 and 3. [NOTE: Part C of this handbook
concludes with suggestions for the diversity and technology narratives for the SSR.]

(IV) Responses to previously cited areas for improvement, if any.

4. Analyze and interpret the evidence and take stock. Analyze and interpret the evidence in
relation to the 2013 CAEP Standards for Initial-Licensure Programs. Meet with stakeholders,
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including P-12 districts and candidates, to review and seek feedback on what was learned from
the evidence and how this evidence will guide continuous improvement efforts. Examine the
degree to which assessments align with the “sufficient level” criteria in CAEP’s Evaluation
Framework for EPP-Created Assessments. It is at this point that your program may begin to reveal
itself as somewhat different from what faculty and leaders had designed it to be. This is your
opportunity to assert what you intend the defining characteristics of your programs to be, and
how you intend to use evidence that will strengthen them. You can use the self-study stocktaking
to point out what is special about your program.

5. Formulate summary statements. Draft a set of statements that makes clear what you believe you
have accomplished and need to accomplish with regard to the CAEP Standards and its two
crosscutting themes. These statements should be consistent with your public statements of your
quality and the performance of your candidates. The statements you make in the SSR should be
linked to the evidence you collected, including assessments and results.

6. Draft and submit the self-study report. From the evidence and information you collected, and
conversations you conducted, compile a complete draft of the self-study report, including
evidence and summary statements. Review the draft with stakeholders, revise as needed, and
upload the final version into CAEP’s digital self-study report template. Evidence should be tagged
to the appropriate standard, component, and cross-cutting theme, as well as to quality indicators.

B.2 Writing the self-study report

These notes presented below represent an accumulation of conventions and suggestions that CAEP
collects through its accreditation experience, including extensive conversations with EPPs whose faculty
are compiling self-study reports. They relate to interpretation of “examples of evidence” that appear in
the CAEP handbook and other resources, to expectations for assembling evidence and to framing
compelling arguments that standards are met.

The focus note box, below, explains how the examples in the CAEP handbook should be interpreted.
CAEP focus note: Examples of Evidence

The types of evidence described in this handbook are intended only as examples. You are welcome,
within CAEP guidelines, to employ different measurements from those described here and to
select ones that you believe will make the strongest case that your EPP meets each standard.
Whatever evidence is chosen, the purpose is to show that you addressed the concepts in the
CAEP Standards in an effective way.

For all EPP-created evidence measures, providers should demonstrate the quality of the data,
including their validity and reliability in the context of the CAEP Standards. You should clearly
tag evidence to a specific CAEP standard and/or component. If you don’t take that step, you
assume a risk that site teams and reviewers will have difficulty accessing and assessing
evidence in the context of specific standards or components.
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This second focus note box, below, describes the essence of the “writing to standards” task. For this
handbook, CAEP has taken the entire text of each standard together with its accompanying
components, and, from that, identified key concepts in each standard. Those key concepts form the
basis for writing to the CAEP Standards.

CAEP focus note: Writing to Standards

You assemble your evidence to demonstrate the key concepts that CAEP has identified for each
standard and present your case that the standard is met. The components following each
standard provide additional details that help your faculty interpret the intent and scope of the
standard.

You assemble your case for a standard and write your summary statement; you select evidence
that you believe will best document your case that the standard is met; and you determine
how evidence relevant to additional details from components is weighted and woven into the
summary statement. The narrative should not be a rewording of the standard statement or an
assertion unsubstantiated by data. Submission of raw data is insufficient to show that
standards are met; all data must be appropriately analyzed and significance interpreted.

For initial-licensure programs, your case that Standards 3, 4 and 5 are met requires explicit
evidence in the following instances: component 3.2; all four components of Standard 4; and
components 5.3 and 5.4. If you are submitting both initial-licensure and advanced-level
preparation programs, see “Special Note” under Standard 5 below.

The third focus note box, below, suggests steps in building a case that a standard is met.

Your SSR constitutes an assembly of compelling evidence, making the case that standards are met
and that evidence is explicitly included for the required components?3.2,4.1,4.2,4.3,4.4,5.3,
and 5.4. The case should do the following:

e Frame the argument (i.e., what are you claiming you have achieved with respect to the
standard or required evidence for a component).

e Present the results in a way that aligns with the standard. [NOTE: Since data collected for
your own EPP purposes likely exceed what is relevant for CAEP Accreditation, try to provide
direct evidence only, omitting redundant information.]

e Describe the data sources used to support the argument (See CAEP Evaluation Framework
for EPP-Created Assessments, Appendix D, for key features of measures.)

e Discuss the findings and implications for subsequent action you intend to take.

e Explain why the data are credible indicators for the standard or how the data provide
credible evidence related to a component. This includes discussing qualities of good
evidence outlined in the CAEP Evidence Guide (such as validity and reliability) and describing
methods of data analysis or interpretation.

2 The seven listed components are designated by the CAEP Board to require evidence that meets CAEP guidelines
at the component level; a decision of accreditation for seven years is only granted if the EPP meets all of the CAEP
Standards and required components and is not assigned any stipulations.
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e Discuss your completed, ongoing, and/or planned uses of data for continuous improvement.
These points are part of the basis for concluding sections of each standard in Part C, below, headed
“Self-study prompts and reflection questions” for the standard.

B.3 General guidance on concepts in the standards and use of data as evidence in self-study reports

There are some guides about use of data and presentation of evidence that CAEP considers “general
rules” for evidence. Their purpose is to help your faculty share a common understanding about the key
concepts of standards and the uses of evidence, and also to ensure fairness and consistency in
accreditation reviews conducted by CAEP site teams.

Faculty and administrators, state policymakers, and accrediting bodies must all make decisions about
the merits of programs. These decisions should be made with the best evidence that can be obtained
now, rather than the evidence we might like to have, or that might be available in the future. In its
report on evaluating teacher preparation programs, the American Psychological Association wrote in
Assessing and Evaluating Teacher Preparation Programs, “policy”. “...decisions about program
effectiveness need to be made consistently and fairly. Using the most trustworthy data and methods

currently available at any given decision point is the optimal way to proceed.”?

About relevance of evidence

e Key Concepts of Standards—The SSR should address, with evidence, the key concepts in each
standard. [NOTE: Key concepts are further elaborated in Section C, below, following each
standard.]

e Phase-in Rules—Phase-in Plans describe evidence that is planned and developing and is judged as
if it were evidence. The following paragraph is excerpted from accreditation policy 1.02:
(c) Expectations for initial-licensure programs
For programs accredited under the CAEP Standards for Initial-Licensure Programs, rules may
be applicable, as follows:
Phase-In Rule — For site visits taking place no later than Spring 2020, an EPP’s self-study
report may include plans with progress steps as evidence and/or data for Standards.
Starting in fall 2020, the phase-in period concludes, and the EPP’s evidence and/or data
are evaluated as submitted.

Recognizing that your EPP may need additional time to develop the appropriate evidence/data
required to meet CAEP Standards, CAEP has adopted “phase-in” and “transition” policies designed
to assist EPPs undergoing their first review based on the CAEP 2013 Standards. This handbook
provides detailed information on components of CAEP Standards for which “plans” may substitute
for actual evidence/data during a developmental period, as well as the dates after which these
policies are no longer effective. See Appendix B of this handbook for the years over which this
provision applies, and Appendix C for guidance on contents and review of plans.

3 Worrel, F., Brabeck, M., Dwyer, C., Geisinger, K., Marx, R., Noell, G., and Pianta, R. (2014). Assessing and
evaluating teacher preparation programs. Washington, DC: American Psychological Association.
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To the extent they are consistent with accreditation policy 1.02, the detailed standards narratives that
follow in Section C and the sufficiency criteria in Appendix A specify places where plans are an
appropriate option. The Guidelines for Plans, Initial Preparation (See Appendix C, attached) describe
criteria for evaluating plans. See Phase-in Schedule (Appendix B) for academic years when this applies
for initial-licensure programs.

Some general rules about data quality and usefulness in making a case follow:

e Tagging Data Quality Information—Information describing qualitative characteristics for each
item of evidence used in the self-study report should be tagged to the appropriate standard and
any relevant component (in addition to 5.2). This procedure assists site teams by ensuring ready
access to the assessments and other evidence you intend to have a bearing on your case for a
standard.

e Uniform Names for Tagged Evidence—Items that are used as evidence in the CAEP Accreditation
management system (i.e., self-study report evidence) should be cited in the narrative using the
same name as the uploaded item.

e Quality of Assessments—Your own EPP-created assessments should meet or exceed the CAEP
Sufficient Level as defined in the CAEP Evaluation Framework for EPP-Created Assessments (see
Appendix D).

e Performance on Assessments—Performance averages need to be at or above acceptable levels
on whatever scoring guide you have created for your assessments.

e Evidence for trends—As a general rule, CAEP expects that your SSR will support the case for a
trend by data derived from at least three points, or “cycles,” during which you have
administered assessments, surveys, or other measures. The reported cycles of data should be
sequential and be the most recent available at the time the SSR is prepared. The frequency
would depend on the data set, with some—perhaps gateway measures—administered only
once per year or once per cohort of candidates or completers. Other measures might closely
monitor progress during preparation more frequently. In either case, three cycles will help to
affirm trends as well as the status of the phenomenon under investigation.

Note, however, that there may be situations when only two or even one data point is available
and documenting a trend is not a consideration. This is especially likely when new assessments
are under development or when an assessment is modified, and the provider initiates a new
data collection series within a few years of the next site visit. Both CAEP reviewers and your own
faculty should consider this circumstance as evidence of continuous improvement. The SSR
should include data from the original assessment along with an explanation of how the revised
assessment improves upon the prior assessments (tag this explanation to components 5.2 and
5.3). It may also include plans for subsequent data collection.

7. Disaggregation of Data—To the extent required by accreditation policy, disaggregation of data by
program, as well as by campus sites and mode of delivery, is an important element of self-study
reporting, particularly for Standard 1, but also for other standards. The review of data at this
level informs an overall accreditation decision by identifying variations that could provide
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targets for continuous improvement efforts or may indicate consistent or differing patterns
across specialty field areas within your EPP or across additional campuses, multiple sites, and for
online and classroom programs. There may be variation over time or after changes to your
program or context as well.

You should use your discretion about data representing small numbers (e.g., less than 10), and
combine years or categories of data when necessary to protect the privacy of individual
candidates.

CAEP accreditation policy supports disaggregation of data relevant to different campus sites or
modes of delivery. It reads as follows:
Policy 5.08 Inclusion of Programs in Multiple Sites, including Distance Learning
(a) Required Evidence for Multiple Sites
An EPP with multiple sites must provide evidence to meet the following conditions at

each site:
1. Requirements for delivery as set forth by the relevant regional accreditor(s) are
met.

2. The accreditation plan satisfies the USED requirements in terms of the scope
and programs to be reviewed.

3. The state/country authorizes and/or approves programs that lead to licensure,
certification, or their equivalent if the state/country requires such authorization
and approval.

4. The certification/licensure opportunities within and across states/countries are
disclosed to candidates.

5. The quality assurance system ensures that data are sufficient to represent
quality throughout the EPP.

(b) Visits to Multiple Sites
When scheduling the site visit, an EPP with multiple sites must determine, in
consultation with CAEP staff and state/country partners, how the EPP’s scope of
authority will be defined as well as where and how the visits to multiple sites, if any, will
be scheduled. Evidence in the SSR and any assessment data should be disaggregated for
off-site or online programs only if the program is distinct from the other programs.
Otherwise, the data and evidence from multiple sites are aggregated within respective
specialty areas of study.

Some general rules about analysis of data follow:

e Triangulation of Data—Because all data have limitations, one means to moderate the limitations
is to draw on multiple sources of data in framing the case that each standard or required
component is met. Multiple sources allow you to “triangulate” data—helping you document
different aspects of an element of preparation and to enrich your analyses through indications
of convergence in cases where findings are mutually reinforcing.

e Comparisons, Confirming and Conflicting Evidence—Your analysis of data/evidence includes
identification of trends/patterns, comparisons, and/or differences. You should highlight
confirming and conflicting findings from data. When possible, you should make comparisons
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between your data and any existing benchmarks (e.g., cut scores, criterion scores), normative
comparisons to peers (e.g., pass rates across EPPs), or performance standards (e.g., competency
requirements to garner “proficient” ratings on internship evaluations). These final steps
generate a context for considering the implications of findings for program-related decisions
and continuous improvement.

e Analysis and Interpretation of Data—Your analysis will include identification of trends and
patterns in the data, as well as comparisons and/or differences you find in multiple measures.
You will be using data and evidence to support your interpretations and conclusions.

B.4 Program review

Program review in CAEP refers to the evidence you provide under one of three program review options
provided by CAEP:

1. CAEP Program Review with Feedback,

2. Specialized Professional Association (SPA) review with national recognition, or

3. State program review.

The evidence addresses candidate competence under categories that are used to group InTASC
Standards and that are an integral part of CAEP’s Standard 1 concepts. The four INnTASC categories are:
The learner and learning; specialty field content knowledge and content pedagogical knowledge;
applications of that knowledge in instructional practice; and professional responsibilities for initial
teaching.

The review is conducted in advance of the SSR, following one of the three options, so that any
comments that are returned to you related to the relevance or strength of evidence for CAEP Standard
1, and any subsequent EPP actions taken in response to such comments, can be addressed before the
SSR is completed and the site visit occurs. CAEP Program Review with Feedback is available for reviewing
initial licensure/certification programs across all specialty areas. For any specialty licensure program for
which SPA standards are available, you may elect to use the SPA review process which leads to SPA
National Recognition of the program. You should check with your state regarding the requirements for
program review conducted by the state and how that might meet some or all of the CAEP review for the
INTASC concepts that underlie Standard 1.

See the CAEP website, http://caepnet.org/accreditation/caep-accreditation/program-review-options,
for the most up-to-date information on program review options and http://www.caepnet.org/working-
together/state-partners for state agreements. Additional information about specific SPA standards is
available here: http://caepnet.org/accreditation/caep-accreditation/spa-standards-and-report-forms.
And information on general SPA review policies and procedures is here:
http://caepnet.org/accreditation/caep-accreditation/spa-program-review-policies-and-procedur.

The narrative under Standard 1 in Part C of this handbook provides examples of evidence that might
serve as points of reflection when you identify self-study report evidence: What evidence have you
provided in program review? How was it evaluated and what feedback did you receive? What actions
have you taken in response to feedback? Should you consider whether your program review evidence
might be complemented in the SSR with some additional evidence that represents your candidates’
proficiencies for Standard 1?
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The chart that follows describes what you submit and what CAEP evaluates for Program Review with
Feedback, together with the SPA and state review options. Note that in their partnership agreements
with CAEP, states may select one or more program review options that will be available to providers in
their state. Any provider may elect SPA review, however, even in a state not requiring it. [NOTE: when
an EPP has program review data from more than one source, it makes its choice about which evidence
to cite in its SSR case for Standard 1.]
Table: Program Review Options

Process CAEP Program Review with Feedback Review with National State Review
Recognition
(Specialized
Professional
Association or SPA
Option)

Who submits All EPPs submit disaggregated data on all EPPs that choose the Providers in states
preparation programs EXCEPT for those programs SPA option that require state
selecting SPA review or state review option review as part of

CAEP’s review of
Standard 1
Standards INTASC part of CAEP Standard 1 National standards State standards
used for from Specialized
review Professional
Associations (SPA
standards)
Provider EPPs submit a report for review prior to the SSR and Three years prior to Provider follows
submission of site visit. A transition plan for submitting the reportis | scheduled site visit, EPPs | state guidelines
evidence as follows: submit assessments and

Fall 2019 site visits: CAEP is piloting this process with
an optional one-year submission for these visits. If the
EPP choses this option the review report is due by
September 1, 2018 (optional—EPP may choose to
submit evidence as an addendum to the self-study
report).

Spring 2020 site visits: One-year out review report
due by March 1, 2019 (required)

Fall 2020 site visits: One-year out review report due
by September 1, 2019 (required)

Spring 2021 site visits: One-year out review report
due by March 1, 2020 (required)

Fall 2021 site visits: Two-years out review report due
by September 1, 2019 (required)

Spring 2022 site visits: Two-years out review report
due by March 1, 2020 (required)

Fall 2022 site visits: Two-years out review report due
by September 1, 2020 (required)

data for program review
to separate SPAs
representing specific
specialty/license areas.
Each SPA submission is a
separate template.
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Process CAEP Program Review with Feedback Review with National State Review
Recognition
(Specialized
Professional
Association or SPA
Option)
{NOTE: Due date for fall visits will be September 1
and due dates for spring visits will be March 1.}
Report includes evidence of candidate proficiencies
relevant to the learner and learning, specialty
content and content pedagogy, instructional practice,
and professional responsibilities for initial teachers.
EPPs provide disaggregated data for programs
offered at multiple sites and for online programs only
if the program is distinct from other programs.
Otherwise, the data and evidence from multiple sites
are aggregated within respective specialty areas of
study.
EPPs describe how they use the evidence for
continuous improvement.
d. Review of CAEP trained reviewers conduct the evaluation and SPA-specific content State review process
evidence CAEP returns comments to the EPP and the state. specialist review;
alignment of
assessments, scoring
guides, and data to SPA
standards.
SPA reviewers provide
feedback to programs
about the strengths and
weaknesses of the
evidence to meet SPA
standards and receive
national recognition.
e. Useof Comments are incorporated into the SSR on Standard | EPPs answer questions Responses from
results from 1, along with any EPP updates on their response. on how they used data states that are
review EPPs answer questions on how they used data from from SPA reports for relevant to CAEP’s

the feedback report for continuous improvement in
the SSR.

continuous
improvement in self-
study under CAEP
Standards.

first phase review for
Standard 1 are
incorporated into the
EPP’s SSR.

B.5 Addressing cross-cutting themes of diversity and application of technology

CAEP’s Standards treat aspects of diversity and the applications of technology as “themes” that are
woven through the standards and should be addressed in summary statements made for each standard.
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Both are critical characteristics of quality preparation programs and both are to be addressed in self-
study reports. The requirement is made explicit in the accreditation policy 5.03—which was excerpted in
the Accreditation Policy Overview section at the beginning of Part B—self-study reports include
“complete evidence for all CAEP Standards and cross-cutting themes.”

The CAEP Standards Commission described these themes as “twin challenges” and mutually reinforcing.
This is an excerpt from the commission’s report:
“...the Commission faced the twin challenges of developing cohorts of new educators who can lift
the performance of all of our diverse P-12 students, while taking advantage of the digital age’s new
opportunities.

... Infact, these two cross-cutting themes converge. Technology and digital learning in our schools
can efficiently bring quality education to all P-12 students. It can address the inequitable access to
essential learning technology resources in the home and the community that has too frequently
been evident in schools serving diverse and economically disadvantaged students. When that
inequity persists, there are profound implications for the educational and economic opportunities
available for our youth. Candidates need to know how to assess specific technological inequities
experienced by their students and identify and undertake strategies that improve P-12 students’
access to, and skills in, using these resources.

Diversity and technology are, thus, two critical areas that will require new learning and substantial
innovation by preparation providers; the significant demographic and technological changes that
impact their programs also influence the skills their completers must master to be effective.”

This handbook has placed a section on the diversity and technology themes at the conclusion of Part C
Description of Standards, and appropriate material on evidence and site team review appear at the
conclusion of Appendix A, Evidence Sufficiency Criteria. Similarly, there is a section at the end of the SSR
digital template. The overall case for each theme should draw in evidence used to support specific
components in the CAEP Standards that relate to diversity or technology (identified in Part C, below),
but would also introduce additional information that is not part of the case for meeting a particular
standard or component.

C. The CAEP Standards for Initial-Licensure Programs

Guidance

The CAEP Standards for Initial-Licensure Programs (adopted by the CAEP Board of Directors August 2013
and amended June 2016), are intended to elevate the bar for the quality of evidence that the EPPs
submit for accreditation. Provider evidence must demonstrate that initial-licensure program completers
can meet rigorous performance expectations. In doing so, providers will advance the education
profession by creating a lever for systemic improvement. These changes are both substantive and
substantial. The standards:
° Rely on actions you take to develop and maintain a quality assurance system ensuring capacity for
gathering and using data relevant to your own mission and goals as well as to CAEP Standards;
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° Build on features of preparation in which your choices can have the greatest influence—course
content and instruction; clinical experiences; candidate selection, monitoring, and academic
proficiencies; and

° Challenge you to monitor your own results during preparation (to candidates’ successful
completion) and on-the job (to completer’s classroom experiences with P-12 students).

This handbook, including concepts underlying each standard, suggestions for evidence, prompts, and
reflection questions and other resources, is written to assist you in conducting your self-study and
writing the self-study report. Readers of this handbook will observe, below, that Standard 5 is presented
first, with Standards 1-4 following in sequence after that. Standard 5 appears in this position to signify
its unique role in CAEP’s Accreditation Standards. Standard 5 addresses your capacity to function
effectively and to engage in continuous improvement, not simply one occurrence in each seven-year
accreditation cycle. Its purpose is not solely to receive accreditation status, but for the ongoing
development and success of your EPP and the candidates you serve.

The Quality Assurance System

An effective Quality Assurance System (QAS) has multiple capabilities: it houses data gathering; it has
capacity to disaggregate, combine, and analyze data; it can provide context for interpreting data by
showing relationships with other data; and it can describe any aspect of your operations, courses,
experiences, candidates, and outcomes that your multiple measures cover. The QAS permits
information to be assembled about which candidates, programs, branches, and/or technology
applications have performance characteristics that warrant closer examination and identifies particular
strengths and challenges. The QAS is the heart of effective management because it is the means by
which you can generate information to evaluate your own progress, answer faculty questions, identify
potential improvements, frame appropriate actions, and track the outcomes of changes over time. It
enables continuous improvement.

The quality assurance and continuous improvement emphasis is consistent with the direction taken by
other accreditation bodies. The Council for Higher Education Accreditation (CHEA) sets standards by
which CAEP, itself, is recognized. CHEA requires that the CAEP Standards ensure accredited EPPs have
“processes to determine whether quality standards are being met.” In addition, CHEA calls for CAEP
Standards on educational quality that respect “the institution’s responsibility to set priorities and to
control how the institution or program is structured and operates, and that incorporate an awareness of
how programs function.”

A functioning QAS is ongoing over time and across all of your activities—courses, clinical experiences,
mentoring, assessment, placement, and more. The idea of a systematic, purposeful, and continuing
review of data may be one that you and your colleagues have not given much attention previously. For
that reason, CAEP has drafted an example list of attributes, or “indicators,” describing the functions and
capabilities about each standard that might characterize a well-functioning QAS. A successful QAS will
enable you to have effective oversight and control of your program management and operations. The
QAS indicators listed in the chart, below, have been drawn from CAEP’s examination of SSRs submitted
by EPPs judged to have a working QAS, and supplemented by what our review of the QAS literature
suggests as best practice. You need not use any particular indicator that does not meet your needs, and
these are not the only ones that you could choose to examine. They are not CAEP requirements or
prescriptions. They are meant for your reflection as you generate and improve the ongoing data
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necessary to modify your program continuously based on empirical evidence. When your system does
what you need, then you will have compelling evidence for Standard 5.

Quality Assurance System (QAS) Indicators

Standard 1 and A.1*

There is a functioning process in place for developing and revising assessments of candidate
knowledge, skills, and dispositions.

The candidate knowledge, skills, and dispositions that are assessed align with state and national
or association standards for educators.

There is a functioning data/record management system in place for recording, storing, and
retrieving data on candidate knowledge, skills, and dispositions.

There is a system in place to collect, store, and review data on candidates’ practical application
of professional knowledge and skills in field settings.

There is a functioning process in place for regularly reviewing and monitoring candidate
progress and performance, including performance on the CAEP cross-cutting themes for
diversity and applications of technology.

Standard 2 and A.2

There is a functioning mechanism in place whereby the EPP and clinical sites collaborate to
determine the terms, structure, and content of field experiences hosted at the partner site.

EPPs and their partners collaborate on candidate evaluation tools and processes.

EPPs and clinical partners regularly discuss the terms, structure, and content of field
experiences hosted at the partner site, including those that address the CAEP cross-cutting
themes of diversity and applications of technology.

Clinical partners have a mechanism for providing feedback to the EPP on patterns in candidate
strengths and needs and providing input on potential program enhancements.

There is a functioning mechanism to ensure that clinical placements occur in diverse settings.
[NOTE: Diversity is not limited to race/ethnicity.]

There is a functioning mechanism that manages attributes of field experiences (e.g., breadth,
depth, duration, and coherence) so that they provide practical experience relevant to
Standards 1 and A.1 and Standards 4 and A.4.

Standard 3 and A.3

There is a mechanism in place that manages recruitment initiatives to attract diverse applicants
from groups and in labor-market areas identified in component 3.1.

There is a system in place that collects, stores, analyzes, actively monitors, and reviews data
relevant to Standard 3 on applicants, enrollees, and exiting candidates, including data that
address CAEP’s cross-cutting themes of diversity and applications of technology.

Standard 4 and A.4

There are processes in place to collect and update contact information and employment
milestones for alumni for at least 3-years post-exit.

4 Standard number references that begin with “A” are CAEP Standards for Advanced-Level Programs.
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Quality Assurance System (QAS) Indicators

There is a functioning process in place for developing and revising measures of program
completers’ instructional practices and impact on P-12 student learning and development.
(NOTE: Not required for A.4)

There is a functioning process in place for developing and revising measures of completer’s
classroom evaluations and/or student perception surveys on instructional engagement. (NOTE:
Not required for A.4)

There is a functioning process in place for developing and revising measures of employers’
satisfaction with the completers’ preparation and performance.

There is a functioning process in place for developing and revising measures of completers’
satisfaction with their preparation.

There is a system in place to collect, store, analyze, and review data on completers that are
relevant to Standards 4 and A.4.

Standard 5 and A.5

There is a functional process in place to protect curricular integrity.

There is a functional process in place to ensure the hiring of qualified faculty and program staff
(particularly staff involved with clinical placements).

There is a functional mechanism in place for training faculty to collaborate in-person or
virtually, synchronously or asynchronously) to provide feedback and input on candidate
learning, the assessment system, and program features, operations, and priorities.

The data system collects and stores information relevant to CAEP’s 8 annual initial preparation
program measures and posts them online for public access.

There is a functioning process for publicly sharing outcomes and trends (updated annually) for
the 8 annual initial preparation measures (and the 6 advanced-level preparation measures).

There is a functioning process for involving diverse stakeholders in decision making, program
evaluation, and selection and implementation of improvement initiatives.

Documentation of stakeholder inputs to specific decisions, evaluations, and/or improvement
initiatives is stored and accessible.

Additional materials and modifications

Although this handbook represents CAEP’s current guidance for EPPs preparing SSRs based on the CAEP
Standards for Initial-Licensure Programs, much of the material in it has been available previously—in
earlier handbooks, the CAEP Evidence Guide, the rationale sections of the 2013 CAEP Standards for
Initial-Licensure Programs (http://caepnet.org/~/media/Files/caep/standards/caep-standards-one-
pager-061716.pdf?la=en), in online questions and answers, and other CAEP resources. Some previously
disseminated text (e.g., about writing SSRs in Section B, above) is brought together in one place.
Appendix A details evidence sufficiency criteria, which were modified from versions available in recent
CAEPCon presentations. Over several iterations of CAEP handbooks, these have evolved from
“guidelines for review” to “evaluation rubrics” and now evidence sufficiency criteria. If you are familiar
with those earlier CAEP resources, you will find additional clarifications and refinements in this
handbook presentation:

e This handbook is adapted to specific provisions of the 2013 CAEP Standards for Initial-Licensure

Programs (as amended in 2016).
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There is emphasis in Part C on assembling self-study evidence and writing reports around the
concepts that CAEP has identified for each CAEP Standard taken as a whole, reading across the
standard and its accompanying components. The components serve as additional references
and explanations that help to interpret the whole standard. There are seven components for
which evidence is required at a sufficient level: 3.2, 4.1,4.2,4.3,4.4,5.3, and 5.4.

There are new standard-by-standard prompts and reflection questions in Part C, below. These
are part of CAEP’s guides as you prepare to write your SSR. They are meant to encourage
discussion, collaboration, and consideration of implications around key concepts of each
standard. They do this by identifying your accomplishments, the strengths and challenges you
find in your self-study about each standard; the trends over time; questions about your own
performance that you have investigated; and the implications for preparation courses and
experiences, as well as your efforts to improve these in ongoing continuous processes. They
focus on drawing evidence for the concepts together into a compelling summary case that a
standard is met.

Part C, the CAEP Standards for Initial-Licensure Programs, includes

The full text of each standard and its accompanying components;

A narrative, key concepts, that presents the principal concepts and focal points of each standard
that you should keep in mind as you frame your case that the standard is met;

A description, evidence examples, representing suggestions of evidence (e.g., measures,
assessments) or types of evidence that could document your accomplishments relevant to the
standard; and

Prompts and reflection questions that help bring together your most compelling points and
evidence into your case for each standard.

To complement Part C, you will find evidence sufficiency criteria detailed in Appendix A which (a)
contains suggestions for contents of your self-study report documentation; (b) describes what site
teams will try to establish as they examine the self-study report; and (c) specifies criteria that site teams
will apply in their evaluation of the evidence.

QUALITY ASSURANCE AND
CONTINUOUS IMPROVEMENT,
CAEP STANDARD 5

SPECIAL NOTE for EPPs on CAEP Standard 5

CAEP accredits EPPs, and an EPP should only respond to Standard 5 once—not separately for initial-
licensure and for advanced-level programs. The focus is on quality assurance at the provider-level.
That means, for example:

When you demonstrate the capabilities of your QAS, that documentation should include
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measures used in initial-licensure programs, and also—if you have programs at the advanced-
level—other measures used in advanced-level programs.

* When you document the quality of your data, it should include measures used for initial-
licensure and also—if you have programs at the advanced-level —measures used in advanced-
level preparation.

e When you document continuous improvement efforts, your SSR should include measures and
their use in continuous improvement across all of your programs for both initial-licensure and
advanced-level.

* When you document stakeholder involvement, information on advanced-level programs
should be included along with that on initial-licensure programs (if applicable).

Note: To clarify the intent and avoid duplication, the standards for advanced-level programs include
additional words not found in Initial-Licensure Standard 5, component 4. The additional words are:
Outcomes include completion rate, licensure rate, employment rate in the field of specialty
preparation, and consumer information such as places of employment and salaries.

Standard 5: Provider Quality Assurance and Continuous Improvement — 7he
provider maintains a quality assurance system comprised of valid data from multiple measures,
including evidence of candidates’ and completers’ positive impact on P-12 student learning and
development. The provider supports continuous improvement that is sustained and evidence-
based, and that evaluates the effectiveness of its completers. The provider uses the results of
inquiry and data collection to establish priorities, enhance program elements and capacity, and
test innovations to improve completers’ impact on P-12 student learning and development.

Quality and Strategic Evaluation

5.1 The provider’s quality assurance system is comprised of multiple measures that can monitor
candidate progress, completer achievements, and provider operational effectiveness. Evidence
demonstrates that the provider satisfies all CAEP Standardes.

5.2 The provider’s quality assurance system relies on relevant, verifiable, representative,
cumulative, and actionable measures, and produces empirical evidence that interpretations of
data are valid and consistent.

Continuous Improvement

5.3 Required component>~The provider regularly and systematically assesses performance against
its goals and relevant standards, tracks results over time, tests innovations and the effects of
selection criteria on subsequent progress and completion, and uses results to improve program
elements and processes.

5.4 Required component—Measures of completer impact, including available outcome data on P-12
student growth, are summarized, externally benchmarked, analyzed, shared widely, and acted
upon in decision making related to programs, resource allocation, and future direction.

5 Components 5.3 and 5.4 are two of seven components designated by the CAEP Board to require evidence that
meets CAEP guidelines at the component level; a decision of accreditation for seven years is only granted if the EPP
meets all of the CAEP Standards and required components and is not assigned any stipulations.
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5.5 The provider assures that appropriate stakeholders, including alumni, employers, practitioners,
school and community partners, and others defined by the provider are involved in program
evaluation, improvement, and identification of models of excellence.

Key concepts

Standard 5 occupies a pivotal position in the CAEP Standards. It describes your capacity to reach your
mission and goals through purposeful analysis and use of evidence, and that same capacity provides
access to evidence that informs all other CAEP standards.

Effective organizations use evidence-based quality assurance systems and data in a process of
continuous improvement. These systems and data-informed continuous improvement are essential
foundational requirements for CAEP Accreditation. The SSR provides an opportunity for you to describe
how well your QAS is working in terms of responding to questions about the effectiveness of your
preparation and your use of that capacity to investigate innovations and inform continuous
improvement.

The two key concepts for Standard 5 follow:
e maintaining a quality assurance system capable of providing data output that enables quality
control and continuous improvement [components 5.1, 5.2 and 5.4] and
e EPP leadership with appropriate stakeholders, and EPP management procedures that input,
analyze, interpret and use information from the QAS to support continuous improvement
[components 5.3 and 5.5].

Every provider has a set of procedures, processes, and structures—reporting lines, committees, offices,
positions, policies—to ensure quality in hiring, admissions, courses, program design, facilities, and the
like. It is the faculty's way to ensure that it has, for example, an appropriate curriculum, faculty,
candidates, or program design. In an effective modern education organization, these procedures and
structures are supported by a strong and flexible data generation and accessing capacity that—through
disaggregation of data by demographic groups and individual preparation programs, different modes of
delivery, and different campuses—can answer questions about how well an EPP's mission is
accomplished and its goals met. That same system can serve, as well, to provide evidence for
accreditation purposes.

Standard 5 focuses on the extent to which providers effectively ensure, and continually increase, quality.
The standard is written as a way to adapt principles stated in the Baldrige Education Criteria that
successful education organizations follow (emphasizing measurement of operations and results), and
that the Carnegie Foundation for the Advancement of Teaching has described as “improvement
research” in educational organizations. Those principles give particular weight to maintaining a QAS and
to using the output from that system for purposes of continuous improvement:
e The QAS handles multiple measures, monitors candidate progress, the achievements of
completers, and your operational effectiveness [component 5.1].
e The “multiple measures” are relevant, actionable, comprehensive, purposeful, and coherent
[component 5.2].
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e You routinely investigate the quality and usefulness of existing measures, and use information
to make any needed adjustments that ensure your QAS is relying on relevant, verifiable,
representative, cumulative, and actionable data [components 5.2 and 5.3].

e You use data regularly. You assess performance in relation to your goals and standards; follow
results over time; conduct tests of changes made in courses, selection, or clinical experiences;
study natural variation across the different preparation programs you offer; and use the results
to judge your progress and status, and to improve program elements.

e Finally, you share results with stakeholders [components 5.4 and 5.5] and involve them in
evaluating your effectiveness, generating improvements, and identifying models to emulate
[component 5.3].

Evidence examples for Standard 5

Repeating the CAEP focus note from Part B, section 2:

The types of evidence described in this handbook are intended only as examples. You are welcome
to employ different measurements from those described here and to select ones that you believe
will make the strongest case that your EPP has met each standard. Whatever evidence is chosen,
the purpose is to show that you have addressed the concepts in the CAEP Standards in an effective
way.

Provider evidence in SSRs for Standards 1 through 4 constitutes a significant demonstration of the
capabilities and performance of the QAS and the credibility of your evidence. Additional and unique
evidence for Standard 5 unifies and gives purpose to evidence relevant to the other four CAEP
standards; it includes documentation of how you collect, monitor, report, and use data.

Examples of evidence to document that you maintain an effective QAS (Standard 5, and component
5.1)

The evidence is intended to document the capabilities of your QAS (i.e., what it can do) [component
5.1]. Documentation should show the range and quality assurance processes and measures on
which you rely:

e Adescription of how the evidence submitted in Standards 1-4 and other provider data are
collected, analyzed, monitored, and reported.

e Evidence of system capabilities including support for data-driven change (e.g., data can be
disaggregated by specialty license area and/or candidate level as appropriate), application
across and within specialty license areas, and ability to disaggregate data by relevant aspects of
your management and policy (e.g., usefulness).

e The schedule and process for continuous review, together with roles and responsibilities of
system users.

e Cross references to evidence documenting Standards 1 through 4 as evidence of the capabilities
of the QAS.

Examples of evidence demonstrating data quality (Standard 5 and component 5.2)
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The evidence is intended to document that measures are relevant, verifiable, representative,

cumulative, and actionable [component 5.2]. While site teams will use information that you provide

about data quality when they review your evidence for each Standard 1 through 4, the SSR for

Standard 5 should not repeat that information; instead it should make a case across all of the

standards and on behalf of your EPP as an organization. Documentation indicates:

e Instruments align with the construct being measured.

e Administration and scoring of assessment (items) are clearly defined.

e Interpretation of assessment (items) results is unambiguous.

e Data files are complete and accurate.

e Data results align with demonstrated quality.

e Follow principles in the CAEP Evidence Guide (See CAEP Evidence Guide, section 5)

e Convergence (e.g., correlation across multiple measures of the same construct) or consistency
analyses (e.g., inter-rater reliability) are conducted accurately.

e Convergence/consistency is of sufficient magnitude and statistically significant, if appropriate.

In addition, you should cross-reference information about data quality in evidence cited for
Standards 1 through 4. Those references would include such information as the following:

e Empirical/analytical data supporting the use of the instrument for its intended purposes,
e Formal study of the alignment of instruments with their intended goals,

e Implementation procedures and context, and

e Empirical evidence that interpretations of data are reliable and valid.

The interpretation and usage of the evidence is valid or invalid. You need to ensure that the
evidence collected is likely to be useful regarding completer effectiveness, as well as aware of what
“noise” is associated with these assessments and how to interpret evidence based on this
knowledge.

As you plan future directions for data, you should be moving toward development of outcome
measures that relate to or predict completer effectiveness.

Examples of evidence demonstrating continuous improvement (evidence is required® for this
component) (Standard 5 and components 5.3 and 5.4)

You document regular and systematic data-driven changes [component 5.3] grounded in (a)
research and evidence from the field, (b) data analyses and interpretations from your quality
assurance system, and (c) changes linked to your goals and relevant standards. You present
evidence supporting your case that provisions in component 5.3 are met distinctly from other
information presented on meeting Standard 5 overall.

While site teams will use information that you provide about continuous improvement when they
review your evidence for each Standard 1 through 4, the SSR for Standard 5 should not repeat that
information; instead it should make a case across all the standards and on behalf of your EPP as an
organization. The examples indicate changes are clearly connected to evidence, that tests of

5This is one of seven components designated by the CAEP Board to require evidence that meets CAEP guidelines at
the component level; a decision of accreditation for seven years is only granted if the EPP meets all of the CAEP
Standards and required components and is not assigned any stipulations.
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innovations are of appropriate design, and that provider performance is systematically assessed
against goals. The tests may be formal studies or informal tests of innovations (e.g., random
assignment to experimental and control groups; Plan, Do, Study, Act [PDSA] cycle). Not all changes
need to lead to improvement, as CAEP encourages data-driven experimentation, but changes should
trend toward improvement. Well-planned tests of selection criteria and each data-driven change to
determine whether or not the results of the changes are improvements should include the
following:

e Baseline(s),

e |Intervention,

e Tracking over time,

e Rationale for conclusions,

e Comparison(s) of results with criteria or target goals, and

e Next steps that were taken and/or are planned.

Your descriptions show appropriate and regular involvement of stakeholders and their active
participation in interpretations of data from the QAS as well as considerations of potential changes,
and decision making.

PHASE-IN APPLIES:

e See the CAEP Guidelines for Plans (Appendix C) for details on the format and content of phase-in
plans that are permitted under accreditation policy.

e See the Initial Programs Phase-in Schedule (Appendix B) for details on the timeline for
submitting “plans only,” “plans plus progress” (including expectations for first data collection),
and “full data.”

You document results from monitoring and using the CAEP Annual Reporting Measures (evidence is
required’ for this component) (Component 5.4)

You present the evidence that component 5.4 is met distinctly from other information presented on
meeting Standard 5 overall. The Annual Reporting Measures work together as indicators of your
performance in relation to candidates as they complete preparation, and to completers once they
are on the job. They are basic indicators of your performance sought by many external audiences—
policymakers, parents, stakeholders, and the media, for example. You should give them particular
priority, partly by taking steps to ensure these data are available, and partly by documenting your
analysis of outcomes and contextual factors relating to interpretation of the data. The measures
include those described in Standard 4 (impact measures):

1. Evidence of completer impact on P-12 student learning and development

2. Indicators of teaching effectiveness, observation instruments, and student surveys

3. Employer satisfaction and completer persistence

4. Completer satisfaction
And they include the following outcome and consumer measures for initial candidates and
completers:

1. Completer or graduation rate

7 This is one of seven components designated by the CAEP Board to require evidence that meets CAEP guidelines at
the component level; a decision of accreditation for seven years is only granted if the EPP meets all of the CAEP
Standards and required components and is not assigned any stipulations.
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2. Licensure/certification rate

3. Employment rate

4. Consumer information [NOTE: CAEP does not use consumer information in accreditation
decision making.]

Your SSR will provide analysis of trends, comparisons with benchmarks, identification of changes
made in your preparation curricula and experiences, how/where/with whom results are shared,
resource allocations affected by your uses of the information, and indications of future directions.

PHASE-IN APPLIES:

e See the CAEP Guidelines for Plans (Appendix C) for details on the format and content of Phase-in
Plans that are permitted under accreditation policy.

e See the Initial Programs Phase-in Schedule (Appendix B) for details on the timeline for
submitting “plans only,” “plans plus progress” (including expectations for first data collection),
and “full data.”

Self-study prompts and reflection questions for Standard 5

The prompts and reflection questions, below, help focus the selection of evidence and frame your case
that Standard 5 is met. They bring together the suggested steps in connecting a case for the standard
(see Part B, third focus note box in B.2, above) with the key concepts for Standard 5. The concepts are:

maintaining a quality assurance system capable of providing data output that enables quality control
and continuous improvement [components 5.1, 5.2 and 5.4] and

EPP leadership with appropriate stakeholders and EPP management procedures, that input, analyze,
interpret and use information from the QAS to support continuous improvement [components 5.3
and 5.5].

The prompts that follow are intended to keep the focus on your EPP as an organization—the EPP quality
assurance system, and the EPP experiences with continuous improvement. The emphasis is on the
whole organization for Standard 5. This brings together and extends beyond issues of data quality and
use of data for continuous improvement that are an integral part of site team review of each Standard 1
through 4.

YOUR ACCOMPLISHMENTS and YOUR CASE THAT STANDARD 5 IS MET

Identify key points for an evidence-based narrative stating your case that your EPP has a
functioning QAS with capability to provide relevant evidence and analyses in response to faculty,
leadership and stakeholder’s questions about program status and quality. Describe how well the
QAS is working for you and how you know this [component 5.1]. Are you able to answer faculty
questions about the adequacy of candidate preparation in particular areas (e.g., common core state
standards, use of data to monitor student progress, creating assessments appropriate for different
instructional purposes)? What strengths and weaknesses in the QAS do faculty find when they use
data and analyses from the system? [component 5.2]. These might include, e.g.: are the data
relevant, verifiable, representative, cumulative, and actionable? Can findings be triangulated with
multiple data so they can be confirmed or found conflicting? What investigations into the quality of
evidence and the validity of their interpretations does the EPP conduct?)

o OUTCOME MEASURES—What have you learned from reviewing your annual outcome measures
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over the past three years? These are the measures in component 5.4:

Licensure rate,

Completion rate,

Employment rate, and

Consumer information such as places of employment and initial compensation
(including student loan default rates).

VVVY

o IMPACT MEASURES—What have you learned from reviewing your annual impact measures over
the past three years? These are the measures in the components of Standard 4:

A\

Evidence of completer impact on P-12 student learning and development,

> Indicators of completer teaching effectiveness: observation instruments and/or P-12
student surveys,

> Employer satisfaction and completer persistence, and

> Completer satisfaction.

e Identify key points for a convincing evidence-based narrative making the case that your EPP has
continuous improvement mechanisms in place and functioning:
[NOTE: The questions that follow were drafted by the Carnegie Foundation for the Advancement of
Teaching explicitly for EPP use in CAEP’s Standard 5.]
Continuous improvement is a social learning journey guided by disciplined inquiry. Take us
through your learning-to-improve journey. What are you trying, how are you inquiring about
your change efforts, what have you learned, and what are you trying next?

O

As you examine the outcomes you currently achieve (i.e., data on the first four standards),
and identify gaps between current results and established standards, why is it that these
results continue to occur?

How do you understand the problem(s) you need to solve? And what inquiries have you
engaged in to help clarify this problem analysis (e.g., data analyses that might inform
sources of variation in performance; in-depth interviews with current participants and
recent graduates a.k.a. user-centered empathy inquiries)?

Based on your systematic problem analysis, what is your working theory of improvement?
(e.g., what are the three to five places in your instructional system that are your high
leverage improvement targets/drivers and what drivers (or areas for intervention) are
thought to lead to improvements within them?

How has this working theory been tested? What changes have you tried and why did you
focus here (looking for connection to relevant research evidence and working theory of
improvement)? How do you (will you?) know if these changes are an improvement?

More generally, as you cycle through your processes of continuous improvement (iteratively
refining your theories based on the results of the changes made) what are you learning
about your instructional system, and how has this helped you to refine your working theory
of improvement?

Remember we often learn most from our failures. So, if relevant, what perhaps might you have
tried, found evidence that it did not work as you intended, and what did you learn from this
about what to try next?
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CANDIDATE KNOWLEDGE AND SKILLS,
CAEP STANDARD 1

Standard 1: Content and Pedagogical Knowledge — The provider ensures that
candidates develop a deep understanding of the critical concepts and principles of their
discipline and, by completion, can use discipline-specific practices flexibly to advance the
learning of all students toward attainment of college- and career- readiness standards.

Candidate Knowledge, Skills, and Professional Dispositions

1.1 Candidates demonstrate an understanding of the 10 InTASC Standards at the appropriate
progression level(s) in the following categories: the learner and learning; content; instructional
practice; and professional responsibility.

Provider Responsibilities

1.2 Providers ensure that candidates use research and evidence to develop an understanding of the
teaching profession and use both to measure their P-12 students’ progress and their
professional practice.

1.3 Providers ensure that candidates apply content and pedagogical knowledge as reflected in
outcome assessments in response to standards of Specialized Professional Associations (SPA),
the National Board for Professional Teaching Standards (NBPTS), states, or other accrediting
bodies (e.g., National Association of Schools of Music [NASM]).

1.4 Providers ensure that candidates demonstrate skills and commitment that afford all P-12
students access to rigorous college- and career-ready standards (e.g., Next Generation Science
Standards, National Career Readiness Certificate, Common Core State Standards).

1.5 Providers ensure that candidates model and apply technology standards as they design,
implement, and assess learning experiences to engage students and improve learning, and
enrich professional practice.

Key concepts

Standard 1 is constructed around candidates’ entry level competency in specialized content and
pedagogical content knowledge, as well as, the skills to apply this knowledge with all P-12 students. This
standard offers the principal opportunity for you to document the competence of your candidates in
terms of knowing and being able to use their professional preparation effectively through outcomes-
based assessments.

The language of Standard 1 and its associated components highlight six areas in which you need to
demonstrate candidate proficiencies in their specialized licensure area. Four of these are aligned with
categories into which teacher standards of the Interstate Teacher Assessment and Support Consortium
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(InTASC) are grouped. InTASC Standards are available here: https://www.ccsso.org/resource-
library/intasc-model-core-teaching-standards-and-learning-progressions-teachers-10.

Looking at all of the language of Standard 1 and its five components together, the concepts that can
best serve to organize evidence for the standard are listed below. The first four are taken directly from
INTASC, and the remaining two are additional priority areas for evidence in Standard 1.

INTASC categories

o The learner and learning (including learning differences, the context of diverse cultures, and
creating effective learning environments) (part of component 1.1; also component 4.1 on
impact on student learning);

e Content knowledge-including deep content knowledge, critical thinking, and collaborative
problem solving; and instructional applications of that knowledge in the content field. (In the
language of Standard 1, part of component 1.1, and components 1.3 and 1.4; also component
3.5 on exit standards);

o Instructional practice-including assessment and data literacy and use of assessment to advance
learning. (In the language of Standard 1, part of component 1.1, and components 1.2 and 1.5;
also component 3.5 on exit standards); and

o Professional responsibilities-including professional and ethical practice and collaboration with
colleagues. (Part of component 1.1, and also component 3.6 on professional responsibilities).

The remaining two highlighted areas of Standard 1 are woven through the InTASC Standards; however,
these are attributes of preparation that require you, as part of Standard 1, to place specific emphasis in
your self-study documentation.

e College and career readiness preparation (In the language of Standard 1, and component 1.4 as
well as in the InNTASC categories of component 1.1); and

e Diversity and equity-preparing for teaching in America’s diverse classrooms (In the language of
Standard 1, the InTASC references in 1.1 and use of research for learning, 1.2).

Evidence examples for Standard 1

This is the primary standard in which you can assemble evidence to demonstrate the competencies of
candidates, both during the initial stages of preparation and at exit. Your evidence, disaggregated by
specialty licensure area, makes a case for candidate proficiency from measures such as those listed
below. Evidence submissions include copies of the instruments, the tools (e.g., rubrics, criterion scores)
that you have created for scoring, and information on how the evidence is consistently used for
continuous improvement. The data/evidence for the standard should be required of all candidates.
Moreover, concepts for CAEP Standard 1 should be addressed using multiple indicators/measures.
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NOTE: As you compile evidence for a comprehensive case that Standard 1 is met, it is likely that you will
include information from pre-service exit measures (as described in components 3.5 and 3.6). On the
SSR the provider should not repeat these measures or the analyses, interpretations, and uses the EPP
has made from these data. If these exit data are used as part of the evidence in your case for Standard 1,
then your case for Standard 3 can provide a simple cross-reference.

CAEP provides an opportunity to submit the portion of Standard 1 evidence relevant to the four INnTASC
categories under the Program Review with Feedback option, or the SPA or state program review
options, described in Part B, item 4, above. The material for those reviews together with any feedback
received from those program review submissions by the EPP, can constitute a large proportion of the
evidence for Standard 1. You will want to review the suggestions for evidence below, however, as a
reminder when you consider the whole array of evidence for Standard 1. If you identify important
evidence of your candidates’ proficiencies, or if you believe that some evidence from the program
review procedures was not fully representative of your candidates’ accomplishments, then you may
want to supplement program review evidence with InTASC-related additional evidence in your summary
statement for Standard 1.

Your complete case that your candidates are proficient in the concepts of Standard 1 will complement
program review evidence with evidence on the final two concepts described above: college and career
readiness for initial teaching and diversity.

Repeating the CAEP focus note from Part B, section 2:

The types of evidence described in this handbook are intended only as examples. You are welcome
to employ different measurements from those described here and to select ones that you
believe will make the strongest case that your EPP has met each standard. Whatever evidence
is chosen, the purpose is to show that you have addressed the concepts in the CAEP Standards
in an effective way.

Examples of evidence on the learner and learning (InTASC) (Component 1.1)

a. Teacher performance assessments such as teacher work samples, edTPA, Praxis Performance
Assessment for Teachers (PPAT), or other evidence of candidate application or interpretation of
knowledge about learner development, learning differences, and the creation of learning
environments.

b. Evidence of effective instruction for all students as defined in InTASC Standards 1-3 (i.e.,
“implementing developmentally appropriate and challenging learning experiences,” “applying
understanding of individual differences and diverse cultures and communities to ensure
inclusive learning environments that enable each learner to meet high standards,” and “creating
environments that support individual and collaborative learning”).

Examples of evidence for content and content pedagogy knowledge (InTASC) (Standard 1, and
components 1.1 and 1.3)
a. Licensure content knowledge assessments, indicating number of times taken and score averages
compared with the median for national (ETS tests and some Pearson tests) or state tests
(Pearson state specific tests)
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b. Your own end-of-course or end of major content exams, compared with performances of non-
education candidates in your host institution

c. GRE field tests (in limited fields, such as biochemistry, cell and molecular biology, biology,
chemistry, computer science, literature in English, mathematics, physics, psychology)

d. Your own major field tests

e. Licensure pedagogy assessments

f.  Number of completers who have been board certified or have won awards from specialty area
organizations (e.g., AERA, APA, NAESP, NASSP, ASCD) for accomplishments mentioned in
Standard 1

Examples of evidence for instructional practice (InTASC) (Standard 1 and components 1.1, 1.2 and 1.3)
a. Rubrics (edTPA) or tasks (PPAT) or “high leverage practices” (e.g., ETS NOTE—an observational
test on use of “high leverages” teaching practices) or your teacher work sample sources to

address relevant topics such as assessing student learning, meeting needs of diverse learners,
designing instruction, using assessment and data literacy to advance student learning

b. Other examples: Massachusetts Tests for Educator Licensure, Elementary General Curriculum;
Pearson Foundations of Reading; Connecticut/Pearson Foundations of Reading licensure test

c. Pre-service measures of candidate impact on P-12 student learning, e.g., from methods courses,
clinical experiences and/or at exit; summary of situations where pre- and post-tests are
available, or examples of student-performed tasks showing evidence of learning

d. Demonstrations of candidate facility with effective use of technology in classroom practice

g. Number of completers who have been board certified or have won awards from specialty area
organizations (e.g., AERA, APA, NAESP, NASSP, ASCD) for accomplishments mentioned in
Standard 1

Examples of evidence on professional responsibility (InTASC) (Standard 1, component 1.1 and
component 3.6)
a. Dispositional and professional development measures
b. Professional behavior and responsibility measures
c. State-required measures, e.g., on standards of ethics

Examples of evidence for college and career readiness to teach (Standard 1 and component 1.4)
a. Rubrics (edTPA), tasks (PPAT), “high leverage practices” (e.g., ETS NOTE) or EPP’s teacher work
sample sources to address relevant topics such as data literacy, teaching that uses deep content
knowledge with problem solving and critical thinking

PHASE-IN APPLIES
e See the CAEP Guidelines for Plans (in Appendix C) for details on the format and content of
Phase-in Plans that are permitted under accreditation policy.
e See the Initial Programs Phase-in Schedule (in Appendix B) for details on the timeline for
submitting “plans only,” “plans plus progress” (including expectations for first data collection),
and “full data.”

Examples of evidence on diversity and equity (Standard 1 and cross-cutting themes)
a. Extract from data on learners and learning demonstrating candidate understanding of learning
differences and ways to differentiate instruction effectively
b. Extract from college-and career-readiness evidence documenting instruction in deep content
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knowledge, critical thinking, and problem solving with diverse P-12 students
c. Extract from instructional practice evidence relative to candidate capacities in data literacy and
use of assessments with diverse students

Self-study prompts and reflection questions for Standard 1

The prompts and reflection questions below focus the selection of evidence and help to frame your case

that Standard 1 is met. They bring together the suggested steps in connecting a case for the standard

(see Part B, third focus note box in B.2, above) with the key concepts for Standard 1. The concepts are:

¢ The learner and learning (including learning differences, the context of diverse cultures, and
creating effective learning environments);

¢ Content knowledge (including deep content knowledge, critical thinking and collaborative problem
solving; and instructional applications of that knowledge in the content field);

¢ Instructional practice (including assessment and data literacy and use of assessment to advance
learning);

¢ Professional responsibilities (including professional and ethical practice and collaboration with
colleagues);

¢ College and career readiness preparation; and

¢ Diversity and equity, preparing for teaching in America’s diverse classrooms.

YOUR ACCOMPLISHMENTS and YOUR CASE THAT STANDARD 1 IS MET

o Identify key points for a convincing evidence-based case that candidates are competent in the
concepts that make up Standard 1. Describe what you have done that is unique and especially
effective to prepare candidates. Use evidence to address questions such as:

o How do you know that your candidates are successful? Are they proficient in the content
knowledge of their field and how to teach it?

o How do you know your candidates are able to apply what they are learning so that their diverse
P-12 students learn in pre-service clinical settings?

o How do you know your candidates are able to demonstrate their skills in teaching at college-
and career-ready levels, including a deep knowledge of content, solving problems, and critical
thinking in that content, and employing their assessment and data literacy skills for P-12 student
learning?

o How do you know your candidates are ready to teach diverse learners under the different
situations they may encounter on the job?

o How do you know your candidates are proficient in applications of technology to enhance P-12
student learning?

o How do you know your candidates can apply appropriate professional and ethical standards in
their work?

o Have you set external benchmarks for success for your program and your faculty?

o Describe the evidence that most compellingly demonstrates your case, what you have learned
from the evidence, and what conclusions and interpretations you have made. To frame your
case for Standard 1, what evidence do you have about candidate proficiencies in the key concepts
addressed in the standard? What have you learned from the data? What evidence supports your
case? What contrary evidence have you found and how do you explain it? What are your
interpretations of the meaning of the data regarding abilities of your candidates to perform with
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competence and in a professional manner? What questions have emerged that need more
investigation?

e Explain how you know that the evidence you are assembling to justify your case for Standard 1 is
valid and credible. What can you say about data validity and reliability? About data relevance for
the topic that it is to inform? About its representativeness?

o Describe the uses you are making of the evidence for Standard 1 by sharing it with stakeholders
and undertaking or planning modifications in your preparation courses and experiences.

CLINICAL PARTNERSHIPS AND PRACTICE,
CAEP STANDARD 2

Standard 2: Clinical Partnerships and Practice — The provider ensures that effective
partnerships and high-quality clinical practice are central to preparation so that candidates
develop the knowledge, skills, and professional dispositions necessary to demonstrate positive
impact on all P-12 students’ learning and development.

Partnerships for Clinical Preparation

2.1 Partners co-construct mutually beneficial P-12 school and community arrangements for clinical
preparation, including technology-based collaborations, and shared responsibility